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Abstract

The growing intersection of educational policy and digital transformation in Nigeria demands a re-evaluation of
normative frameworks that ensure inclusive and value-oriented development. This paper examines the imperative
of integrating Magasid al-Shari‘ah (Higher Objectives of Islamic Law) into educational policy reforms as a
pathway to sustainable growth within Nigeria’s burgeoning digital economy. Drawing on a critical review of
classical Islamic legal theory, contemporary scholarship, and policy analysis, the paper interrogates how the five
cardinal objectives- Aifz al-din (protection of religion), kifz al-nafs (protection of life), #ifz al- ‘ag/ (protection of
intellect), hifz al-nasl (protection of progeny), and #ifz al-mal (protection of wealth) can enrich educational
policies towards promoting ethical digital literacy, inclusive innovation, and human capital development.
Employing a multidisciplinary methodology that fuses content analysis, critical policy hermeneutics, and expert
elicitation, the paper reveals a lacuna in extant curricular and administrative paradigms, particularly in addressing
the ontological and axiological crises engendered by the digital turn. It establishes that embedding Magqasid al-
Shari‘ah in education policy creates an ethical foundation for nurturing responsible and digitally competent
citizens. The findings reveal that while existing policy instruments recognise the need for digital integration, they
lack a robust moral and philosophical framework that addresses socio-cultural pluralism and the ethical challenges
of technological advancement. The paper argues that a thoughtful synthesis of pedagogical vision and the value-
laden imperatives of Magasid al-Shari‘ah provides a transformative blueprint for ensuring long-term societal
resilience, equity, and industrial progress. It concludes with policy recommendations for stakeholders in
education, governance, and Islamic intellectual circles to foster a knowledge economy that is both digitally
competent and ethically grounded.
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INTRODUCTION disseminated, and applied in an increasingly
The emergence of the Fourth Industrial interconnected and algorithmically governed
Revolution, widely known as Society 4.0, has world.
ushered in a transformative epoch defined by The digital transformation is evident in the
the seamless integration of physical, digital, expansion of e-learning platforms, artificial
and biological systems into virtually every facet intelligence (Al) applications in education, and
of human endeavour, including education, the increasing reliance on algorithmic systems
governance, healthcare, and industry. This to facilitate teaching, learning, and assessment
convergence, according to Schwab (2017), is processes in Nigeria (Adedoyin & Soykan,
not merely technological but paradigmatic, 2020). While these technological advances hold
reshaping how knowledge is produced, the potential to democratise access to
knowledge and accelerate national
Cite as: development, they have also disrupted
traditional  educational  structures  that
Oyesanya, O. S. (2025). Reimagining Nigerian Educational historically emphasised teacher-centred
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1, pp. 134-144. The rapid digitalisation of the educational
landscape has produced a paradigm shift that
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prioritises efficiency, data-driven instruction,
and technological proficiency. However, this
shift comes at the expense of deeper normative
guestions concerning the ethical formation of
learners, the preservation of cultural identity,
and the moral accountability of educational
institutions. As Nigeria adapts to global trends
in educational technology, there is an urgent
need to reassess the philosophical foundations
that underpin educational policies and practices
(Audu et al., 2018).

Although digital literacy is gaining
prominence across Nigeria’s educational
institutions, the policy frameworks guiding this
transformation remain largely technocratic,
with limited engagement with the moral,
ethical, and spiritual dimensions of human
development. Consequently, there is a
noticeable gap between the technological
capabilities being acquired and the ethical
orientation required for their responsible
deployment in a pluralistic society (Azeez &
Lawal, 2021). This disjuncture raises critical
guestions about the kind of citizens that
Nigeria’s education system is producing in the
digital age.

Despite the wealth of literature on digital
pedagogy and educational innovation in
Nigeria, little scholarly attention has been
devoted to exploring how Islamic normative
frameworks, particularly Magasid al-Shari‘ah,
can inform educational reforms in the context
of digital transformation. Magqasid al-Shari‘ah
offers a holistic paradigm that emphasises the
hifz al-din (preservation of religion), Aifz al-
nafs (preservation of life), hifz al-‘aqgl
(preservation  of intellect), hifz al-nasl
(preservation of progeny), and hifz al-mal
(preservation of wealth) (Auda, 2008). These
objectives, grounded in ethical intentionality
and human flourishing, provide a compelling
framework for addressing the normative lacuna
in contemporary policy discourse.

While this study is situated within the
broader discourse of educational reform in the
digital age, its scope is deliberately narrowed to
focus on the Nigerian context with specific
reference to how selected state-level education
policies can be critically analysed through the
lens of Magasid al-Shari‘ah. Furthermore,
attention will be drawn to emerging case studies
of institutions piloting the integration of Islamic
ethical values into digital pedagogy, thereby
providing concrete illustrations of the
feasibility and challenges of this approach.
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OBJECTIVES OF THE STUDY

The following objectives have been

formulated for this study:

1. Toexamine the extent to which current
Nigerian educational policies reflect
normative and ethical considerations in
the context of digital transformation;

2. To explore how the principles of
Magasid  al-Shari‘ah  can  be
theoretically and practically integrated
into educational policy reforms aimed
at sustainable development; and

3. To critically examine the theoretical
relevance and applicability of Magasid
al-Shari‘ah in shaping value-driven,

digitally =~ competent  educational
systems in Nigeria, drawing on existing
literature, policy documents, and
normative Islamic educational
frameworks.

METHODOLOGY

This study adopts a qualitative research
design rooted in interpretive and critical
paradigms. The interpretive  paradigm
facilitates an in-depth understanding of how
educational  stakeholders  perceive and
articulate the normative dimensions of digital
transformation, while the critical paradigm
examines the underlying ideological structures
that shape policy decisions. These paradigms
are suitable given the study’s focus on
exploring the ethical and value-laden
implications of educational reforms within
Nigeria’s evolving digital landscape. The
research is aimed at capturing the perspectives
of the main actors who influence or are affected
by policy processes, particularly regarding the
integration of Islamic normative frameworks
such as the Magasid al-Shart ‘ah.

Data collection involves two
complementary methods. First, a content
analysis of relevant policy documents,
including Nigeria’s National Policy on
Education and related government
publications, was conducted to examine the
extent to which ethical considerations and
culturally grounded values are embedded in
current frameworks. Second, semi-structured
interviews were held with policymakers,
Islamic scholars, and educationists to gather
perspectives on their views regarding value
integration in education. The study also
examines  technological tools currently
deployed in Nigerian education, especially e-
learning platforms, learning management
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systems, and Al applications, assessing not
only their functional roles but also their ethical
implications. Using Magasid al-Shari‘ah,
particularly hifz al-din, hifz al-‘aql, and hifz al-
nasl, the analysis explores how these tools can
be ethically guided to support value-driven
digital education.

REVIEW
LITERATURE

OF RELATED

Magqasid al-Shari‘ah

Magasid al-Shari‘ah refers to the higher
objectives or overarching goals of Islamic law.
It encompasses a comprehensive system of
moral, legal, and social values designed to
secure maslakah (human well-being) and
prevent mafsadah (harm) in both individual and
collective life (Auda, 2008). Far from being
limited to ritualistic or penal codes, the
Shart‘ah is deeply concerned with promoting
justice, mercy, wisdom, and the common good.
The theory of magasid emerged as a refinement
of Islamic legal thought, providing jurists and
scholars with an ethical compass to interpret
texts in light of changing social realities.

Classical scholars such as Imam al-Ghazali
(d. 1111 CE) and Imam al-Shatibi (d. 1388 CE)
formalised the theory by identifying darariyyat
(five universal and indispensable objectives):
hifz al-din (the preservation of religion), 4ifz al-
nafs (the preservation of life), Aifz al- ‘aql (the
preservation of intellect), Aifz al-nasl (the
preservation of lineage or progeny), and 4ifz al-
mal (the preservation of wealth). These
objectives form the bedrock of Islamic legal
reasoning and are to be protected and promoted
in every context of human activity, including
education, economics, governance, and
healthcare (Kamali, 2021; Laldin, 2016).

In contemporary Islamic thought, Magasid
al-Shari‘ah has evolved into a dynamic ethical
paradigm that goes beyond legalism to engage
with modern challenges such as technological
change, globalization, poverty, environmental
degradation, and educational reform. Jasser
Auda (2008) introduced a systems-based
approach to magasid, arguing that its
application must be multi-dimensional,
context-sensitive, and purpose-driven to ensure
relevance in today’s complex societies.
Scholars such as Kamali (2021) have further
emphasised the importance of aligning public
policies with magasidic values to foster equity,
justice, and sustainable development.

136

Within the field of education, Magdasid al-
Shart‘ah offers an integrative vision that not
only imparts knowledge but also cultivates
ethical character, spiritual consciousness, and
social responsibility. The emphasis on #ifz al-
‘agl underscores the importance of intellectual
development, critical thinking, and
safeguarding learners from epistemological
corruption or moral decay. Similarly, aifz al-din
and hifz al-nasl highlight the spiritual and
societal roles of education in nurturing faith and
reinforcing cultural and familial values. As
such, magasid-based education seeks to
develop not merely skilled individuals, but
morally grounded and socially conscious
citizens equipped for the demands of Society
4.0.

Magasid  al-Shari‘ah is not merely a
jurisprudential tool but a living framework for
ethical human development, capable of
informing transformative policies in the digital
age. It challenges reductionist and technocratic
approaches to educational reform by
reintroducing a holistic and value-laden ethos
into curriculum design, pedagogy, and
institutional governance.

Educational Reform

Educational reform refers to the deliberate,
structured, and often policy-driven process of
re-evaluating and enhancing the existing
educational system in order to improve its
relevance, equity, quality, and effectiveness. It
encompasses a broad spectrum of initiatives
aimed at revising educational structures,
governance mechanisms, curricula,
pedagogical methods, and learning outcomes to
better respond to contemporary societal needs
and global challenges (Carnoy, 2017).
Educational reform is not limited to
infrastructural or administrative changes but
includes a rethinking of the underlying aims
and philosophies that shape how education is
conceived and delivered.

In developing societies such as Nigeria,
educational reform is often driven by the need
to address persistent issues such as antiquated
curricula, teacher underqualification, regional
disparities in access to quality education, and
the disconnect between educational content and
the demands of an evolving labour market
(Oduwaiye, 2020; ljaiya et al., 2021). These
systemic challenges have led to reform efforts
aimed at increasing digital literacy, promoting
Science, Technology, Engineering, and
Mathematics (STEM) education, enhancing
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teacher training, and expanding access to

underserved populations through inclusive
education policies.
However, true educational reform

transcends technical fixes and quantitative
performance metrics. It necessitates the
integration  of  ethical, cultural, and
philosophical considerations into the very
fabric of educational policy and practice.
Reform in this sense is not merely about
producing employable graduates, but about
nurturing individuals who are morally
grounded, critically conscious, and socially
responsible. As such, it demands a value-laden
vision of education—one that acknowledges
the plurality of cultural identities, respects
indigenous knowledge systems, and responds
to both local and global ethical challenges
(Tikly, 2011).

In the age of digital transformation,
educational reform must also grapple with the
normative implications of technology-mediated
learning environments. The incorporation of
digital tools must be guided not only by
considerations of efficiency and accessibility
but also by concerns about learner agency, data
ethics, digital equity, and the preservation of
cultural and spiritual values. This is especially
pertinent in societies where education serves as
both a public good and a vehicle for moral and
communal formation.

Thus, the inclusion of frameworks such as
Magasid al-Shari‘ah in educational reform
discourse offers a promising avenue for
embedding ethical intentionality within policy
and practice.

Digital Economy

The digital economy refers to the broad
spectrum of economic activities, processes, and
interactions that are enabled or facilitated by
digital technologies. It encompasses both
traditional economic sectors that have been
digitally transformed and entirely new sectors
emerging from innovations in information and
communication technologies (ICTs), artificial
intelligence (Al), big data, cloud computing,
and the Internet of Things (loT) (Bukht &
Heeks, 2018). More than just a technological
advancement, the digital economy represents a
paradigm shift in how goods and services are
produced, exchanged, and consumed. It
redefines value chains, labour markets, and the
spatial dynamics of commerce, enabling global
connectivity, decentralized production, and
real-time decision-making (UNCTAD, 2019).
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At the core of the digital economy is the
capacity to generate, analyse, and leverage data
as a strategic asset. Digital platforms such as e-
commerce marketplaces, mobile banking
applications, online education portals, and gig
economy tools are reshaping consumer
behaviour, altering traditional employment
patterns, and introducing new governance
challenges (OECD, 2020). The success of
digital economies depends not only on
technological infrastructure but also on digital
literacy, regulatory frameworks, cybersecurity,
data protection, and inclusive access.

In Nigeria, the digital economy has
witnessed remarkable growth in the past
decade, driven by increased mobile phone
penetration, expansion of broadband services,
and the dynamism of its youth-led tech
ecosystem. Government initiatives, notably the
National Digital Economy Policy and Strategy
(2020-2030), have been instrumental in
promoting ICT infrastructure development,
digital skills acquisition, e-government, and
innovation across multiple sectors (Federal
Ministry of Communications and Digital
Economy, 2020). Nigeria’s fintech industry, for
example, has become a continental leader in
financial  inclusion, with  mobile-based
platforms enabling access to banking services
for millions of previously unbanked citizens
(GSMA, 2021).

Nonetheless, the digital economy also
presents critical challenges. Issues such as the
digital divide, uneven access to infrastructure,
limited regulatory enforcement, and ethical
concerns about data privacy and surveillance
continue to hinder equitable participation and
sustainable development. Furthermore, the
intersection of digitalization with education,
employment, and social norms calls for value-
based policy approaches that balance
innovation with equity, responsibility, and
cultural sensitivity. As such, embedding ethical
frameworks, such as Magasid al-Shart ‘ah, into
digital economy strategies could serve to ensure
that economic growth is not only efficient but
also just, inclusive, and morally anchored.

Society 4.0
Society 4.0, used interchangeably with the
Fourth Industrial Revolution, refers to a

transformative societal paradigm shaped by the
seamless integration of physical, digital, and
biological systems. It marks the latest phase in
a historical continuum of industrial revolutions:
from mechanisation (Industry 1.0),
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electrification and mass production (Industry
2.0), and computerization (Industry 3.0), to a
new era of intelligent, interconnected
technologies that are deeply embedded in the
fabric of everyday life (Schwab, 2017). This
emerging societal model is characterised by the
proliferation of artificial intelligence (Al), the
Internet of Things (loT), blockchain, robotics,
cyber-physical  systems, and algorithmic
governance, all of which are reshaping how
individuals, institutions, and nations function.

Unlike earlier industrial paradigms that
were primarily concerned with economic
output and mechanical efficiency, Society 4.0
emphasizes human-centred innovation and
seeks to harmonies technological progress with
social well-being, inclusivity, and
environmental sustainability (Yamamoto et al.,
2021). It envisions a future in which digital
technologies not only optimize systems and
services but also enhance quality of life by
promoting equitable access to resources,
transparent governance, and lifelong learning
opportunities (World Economic Forum, 2020).
This vision calls for a recalibration of existing
social contracts, policies, and ethical
frameworks to ensure that technological
advances benefit humanity collectively and
justly.

In the context of education, Society 4.0
challenges  traditional  pedagogies and
institutional structures by introducing data-
driven instruction, Al-powered personalized
learning, remote and hybrid modalities, and
virtual ~ learning  environments.  These
developments necessitate a shift from rote
learning to critical thinking, creativity, digital
literacy, and collaborative problem-solving.
However, they also raise critical -ethical
guestions regarding surveillance, algorithmic
bias, digital inequality, and the erosion of
cultural identity (Selwyn, 2019). As such,
navigating Society 4.0 requires not only
technical competence but also normative
clarity, demanding the integration of ethical,
cultural, and spiritual dimensions into
educational reform and public policy.
Frameworks such as Magasid al-Shari ‘ah, with
their emphasis on human dignity, intellectual
preservation, and social welfare, may offer
invaluable moral grounding for shaping this
future in a more inclusive and humane
direction.
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CRITICAL ANALYSIS

Gaps in Current Educational Reforms

Contemporary  educational reforms,
particularly in Nigeria, are increasingly shaped
by the imperatives of the digital economy and
the global shift toward Society 4.0. While there
has been commendable progress in expanding
access to education, promoting ICT integration,
and aligning curricula with twenty-first-century
skills, many reforms remain fundamentally
technocratic. They tend to prioritize technical
competencies and digitization, including
coding, digital literacy, and vocational skills,
without sufficiently addressing the ethical,
cultural, and spiritual dimensions of learning
(Adu et al., 2022; Ololube, 2020). This
overemphasis on skills acquisition, framed in
terms of economic utility, overlooks the
broader humanistic purposes of education:
cultivating  character,  fostering critical
reflection, promoting civic responsibility, and
nurturing moral discernment.

A significant gap in these reforms is the
marginalization of value-based education
grounded in ethical and spiritual traditions.
Educational  policies  rarely  articulate
frameworks for instilling values such as ‘ad/
(justice), amanah (trustworthiness), and
maslakah (communal welfare), which are
essential to social cohesion and sustainable
development. These principles, embedded in
Islamic epistemology, offer a normative
compass for addressing the moral void that
often accompanies technologically driven
reforms. For instance, ‘adl underscores fairness
in educational access and resource allocation,
amanah emphasises accountability among
educators and policymakers, and maslakah
promotes public interest and welfare,
reminding stakeholders that education must
ultimately serve the holistic development of
society, not merely its economic apparatus
(Kamali, 2021; Auda, 2008).

In practice, however, the absence of these
values is reflected in systemic challenges. A
2019 WAEC report revealed that over 33.3% of
candidates were involved in examination
malpractice, underscoring the erosion of
academic integrity (ljaiya et al., 2021).
Similarly, UNESCO (2022) notes that while
Nigeria has expanded ICT integration,
inequitable access persists, with only 35% of
schools in rural areas having reliable internet
connectivity, compared to 78% in urban
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centres. These disparities highlight a lack of
distributive justice in policy implementation.

For instance, Lagos State’s Eko Digital
Initiative, including the
“EkoDigitalSchool.com”  platform,  was
established during the COVID-19 pandemic to
facilitate e-learning for up to ten million
students via a data-free, cloud-based system.
Despite this innovation, a Lagos State
Universal Basic Education Board survey
reported that over 40% of public-school
students lacked access to computers or the
internet at home, notably in under-resourced
communities, highlighting deficiencies in
equitable access (BusinessDay, 2020; Daily
Trust, 2020). Similarly, Al-Hikmah University,
llorin, as an Islamic institution committed to
both intellectual and moral excellence, has
structured its Centre for ICT and Distance
Learning to promote computing proficiency
alongside ethical education, thereby reflecting
the values of amanah (trustworthiness) and
maslakah (communal welfare) in digital
pedagogy (Al-Hikmah University, 2023).

Furthermore, curriculum politicization,
including the frequent revision of history and
civic education to reflect political regimes,
demonstrates the absence of amanah (trust) in
preserving objective knowledge for future
generations. While digital tools are increasingly
deployed to improve efficiency and reach, they
are not necessarily guided by an ethical vision
of transformative education. This has produced
a scenario where learners are technologically
proficient yet ethically disoriented, and where
institutions achieve data-driven metrics but fail
to nurture socially responsible graduates.

Moreover, reforms adopt a one-size-fits-all
model imported from Western policy
paradigms, with limited contextual adaptation.
This neglects indigenous knowledge systems
and spiritual worldviews that historically
formed the moral bedrock of African and
Islamic education (Oseni, 2019). As such, there
is an urgent need for reform frameworks that
integrate technological advancement with
ethical intentionality. The application of
Magasid al-Shart ‘ah provides a promising path
forward by offering a value-laden, justice-
oriented, and community-anchored approach to
educational transformation.
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Policy Gap in the National
Education (NPE)

While the National Policy on Education
(NPE, 2014) sets commendable objectives for
technological advancement, it lacks a
corresponding moral and ethical framework to
guide digital education. For instance, Section
5(b) of the policy outlines that “education shall
be structured to develop the individual into a
morally sound, patriotic and effective citizen”
(Federal Republic of Nigeria [FRN], 2014, p.
9). However, in practice, this aspiration is not
sufficiently elaborated in subsequent policy
instruments related to digital learning or
curriculum reform.

Similarly, in Section 7(a), the policy
commits to ensuring that “ICT is integrated into
education for the development of global
competencies” (FRN, 2014, p. 34), yet there is
no clear integration of ethical digital citizenship
or moral development within the ICT education

Policy on

framework. This highlights a critical
disjuncture: while the policy promotes
technological integration  and  global

competitiveness, it does not offer an ethical
scaffolding to guide learners’ behaviour in
digital environments or to protect communal
values.

Stakeholder perspectives underscore this
gap. A 2019 UNESCO audit of ICT in Nigerian
schools noted that while over 70% of teachers
had received some form of digital literacy
training, less than 20% reported any training on
digital ethics, online responsibility, or value-
based pedagogy (UNESCO, 2019). Similarly,
interviews conducted by ljaiya et al. (2021)
with  education administrators  revealed
frustration that the NPE’s provisions on moral
development are “rarely operationalized,” as
teacher training colleges and universities
remain focused on technical rather than ethical
dimensions of ICT integration. Civil society
organisations, such as the Nigerian Union of
Teachers (NUT), have also criticized the lack of
monitoring frameworks for ensuring that ICT
deployment in schools supports character
formation alongside technical competence
(Nigeria Union of Teachers, 2020).

This study, therefore, addresses this
normative gap by proposing the integration of
Magasid al-Shart‘ah, particularly hifz al-‘aql,
hifz al-din, and maslakabh, into curriculum and
policy formulation. These principles offer a
holistic foundation that balances digital
competence with moral responsibility, bridging
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the gap between the NPE’s idealistic intentions
and its technocratic implementation.

The Ethical and Social Potential of Magadasid

al-Shart‘ah
The application of Magasid al-Shart ‘ah to

educational reform presents a profound
opportunity to ground learning systems in
ethical and socially transformative values. The
five foundational objectives of the Shari‘ah
known as the dariiriyyat serve not only as legal
maxims but also as moral imperatives that can
be meaningfully contextualized  within
contemporary pedagogical settings (Kamali,

2021; Auda, 2008). When applied to education

in the digital age, these principles provide a

holistic framework for nurturing learners who

are intellectually competent, spiritually rooted,
and socially responsible.

1. Hifz al-din (Preservation of Religion): In
an increasingly pluralistic and digitally
interconnected world, hifz al-din can be
interpreted as the promotion of spiritual
literacy, religious tolerance, and moral
awareness in education. It advocates for a
curriculum that respects religious diversity
while reinforcing core values such as
humility, gratitude, compassion, and
accountability. This not only safeguards
religious identity but also fosters peaceful
coexistence and ethical engagement in
public life (Laldin, 2016).

2. Hifz al-nafs (Preservation of Life): In the
digital environment, hifz al-nafs extends
beyond physical safety to include
emotional well-being, cyber protection,
and mental health. It underscores the
responsibility of educational institutions to
create safe digital spaces, combat
cyberbullying, and educate learners on
digital  resilience and  responsible
technology use (Zahoor & Rizvi, 2021).
Well-being in education is no longer a
secondary concern, it is foundational to
sustained learning and human
development.

3. Hifz al-‘agql (Preservation of Intellect):
This objective is intimately linked with
intellectual cultivation, critical reasoning,
and ethical thinking. In a time where
misinformation, algorithmic manipulation,
and intellectual commodification are
rampant, £ifz al- ‘agl calls for curricula that
emphasise logic, digital ethics, media
literacy, and epistemic humility. It also
urges educators to protect learners from
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cognitive dissonance and to promote sound
reasoning grounded in both revelation
(nagl) and rational inquiry (‘aql) (Kamali,
2021).

4. Hifz al-nasl (Preservation of Progeny):
This principle foregrounds the social role of
education in protecting the moral and
cultural integrity of future generations. A
magqasid-informed curriculum promotes
family values, communal ethics, gender
justice, and social cohesion. It challenges
hyper-individualistic and culturally alien
pedagogies that erode traditional systems
of moral nurturing and communal identity
(Oseni, 2019).

5. Hifz al-mal (Preservation of Wealth):
Within a digital economy, this objective
supports the inclusion of financial literacy,
ethical entrepreneurship, and digital
economic ethics in educational
programmes. Learners must be equipped
not only to generate wealth but to do so
responsibly, with an awareness of amanah
(trust),  halal  (permissibility), and
maslakah (public interest). Education that
addresses financial integrity from an ethical
perspective strengthens long-term socio-

economic  sustainability (Dusuki &
Bouheraoua, 2017).
Collectively, the darariyyat reposition

education as a means of nurturing the complete
human being, intellectually alert, spiritually
conscious, ethically grounded, and socially
engaged.

Toward a
Architecture
Building on the five essentials of Magasid
al-Shari‘ah, a transformative educational
policy framework must go beyond curriculum
content and institutional reform to encompass
the holistic formation of learners. A tripartite
structure based on ra’lim (instruction),
tarbiyyah (nurture), and ta’dib (discipline)
offers a compelling model for achieving this
integration (Al-Attas, 1999; Halstead, 2004).

1. Ta’lim (Instruction): Refers to the
formal transmission of knowledge and
cognitive skills. It ensures that learners
acquire academic and professional
competencies relevant to contemporary
societal needs.

2. Tarbiyyah (Nurture): Encompasses the
development of emotional intelligence,
empathy, cooperation, and moral
consciousness. It aligns with the

Magqdasid-Oriented  Policy



Published by The College of Science & Information Technology (COSIT), TASUED, Vol. 19, No. 1, pp. 134-144.

Qur’anic ideal of gradual cultivation
(rabbaniyah) and the Prophetic model
of educational mentorship.

3. Ta’dib (Discipline): Refers not to
punitive  control but to the
internalisation of ethical conduct,
humility, and self-regulation. It aligns
knowledge with action and positions
the learner as a morally responsible
agent in society.

Digitally competent, ethically mature,

Outcome:
spiritually resilient & socially inclusive society

Policy Roadmap ffr Implementation

1. Curriculum Reform
2, Teacher Training

+ Digital lteracy + Empathy & mentorship
+ Critical §hinking + Communal Irespnns;bmty

+ Humility & accountability

Ta'lim (Instruction) Tarbiyyah (Nurture)
+ Cognitive & professional skills | | + Emotional intelligence
. A\rqnmgwwge with action

Ta'dib (Discipline)
+ Ethical conduct

Maqasid al-Shari‘ah
(hifz al-din, hifz al-nafs, hifz al-‘aq|,
hifz al-nasl, hifz al-mal)

Figure 1. Visual Roadmap for Integrating Magqasid
al-Shart‘ah into Nigeria’s National Policy on
Education. Source: Oyesanya (2025).

The visual roadmap presents an academic
model of integrating Magasid al-Shari‘ah into
Nigeria’s National Policy on Education,
positioning Islamic ethical values as the
foundation for sustainable educational reform.
At its core, principles of ‘adl (justice),
maslakah (public welfare), and amanah
(trustworthiness) serve as guiding anchors,
ensuring that education is not merely technical
but also value-oriented. Surrounding this
ethical nucleus are the main policy domains,
including curriculum development, teacher
training, digital inclusion, and governance,
each aligned with specific maqasid objectives
to guarantee equity, accountability, and holistic
human development.

Thus, the roadmap symbolically bridges
Nigeria’s policy aspirations with indigenous
Islamic values, offering a culturally grounded
and ethically sustainable framework for 21st-
century education. This tripartite approach
ensures a balance between what we teach
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(curricular content) and who we become
(character formation). It transforms education
from a transactional system focused solely on
credentialism to a relational and transcendental
process rooted in human dignity, trust, and
purpose.

In this light, a magasid-oriented
educational policy does not merely react to
technological change but actively shapes it
towards the moral and social flourishing of the
individual and the community. It lays the
foundation for a digitally competent society
that is also spiritually resilient, ethically
mature, and socially inclusive.

CONCLUSION AND
RECOMMENDATIONS

This study has demonstrated that the future
of educational reform in Nigeria must transcend
technological adoption and policy pragmatism.
As the nation navigates the complexities of
Society 4.0, education must not only equip
learners with digital competencies but also
foster ethical resilience, communal
consciousness, and  spiritual  purpose.
Technological advancement, in the absence of
a robust moral framework, risks producing a
generation proficient in tools but impoverished
in values. Therefore, genuine transformation
demands a strategic reorientation, one that
places  ethical intentionality,  cultural
authenticity, and spiritual depth at the core of
educational policy and practice.

Magqasid al-Shari‘ah, with its enduring
ethical vision and human-centred priorities,
provides a normative framework for such a
reimagining. Far from negating modernity, the
magqasidic paradigm offers a value-rich
complement that harmonizes progress with
purpose, balancing innovation with integrity,
efficiency with ‘adl, and development with
maslahah. The five essential objectives, hifz al-
din, hifz al-nafs, hifz al-‘aql, hifz al-nasl, and
hifz al-mal, are not merely legal categories;
they are comprehensive principles capable of
guiding digital-era curricula, pedagogy, and
educational governance in ways that align with
Nigeria’s developmental aspirations and moral
landscape.

This paper thus advocates a magdasid-
oriented educational renaissance, one that seeks
not only to produce employable graduates but
to cultivate virtuous citizens: individuals who
are intellectually alert, digitally competent,
morally grounded, and socially responsible. In
a world where human dignity, identity, and

POLICY
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agency are increasingly shaped by algorithms
and digital systems, Nigeria must reclaim the
soul of its education system by integrating

ethical vision into policy design and
implementation.
Policy Recommendations

1. Curriculum Development: Revise

national and state-level curricula to
integrate magasidic values of hifz al-
‘agql (intellectual integrity), hifz al-din
(moral development), and hifz al-mal
(ethical financial literacy) within three
years.

Implementation Strategy: Initiate a
pilot in two states (Lagos and Kano,
particularly) to test curriculum
modules in STEM and Islamic Studies
courses, with evaluation metrics based

on learner performance, value
retention, and feedback surveys.
2. Interdisciplinary Policy

Collaboration: Establish permanent
advisory councils at federal and state
ministries by 2026 that include Islamic
scholars, technologists, curriculum
experts, and  policymakers to
harmonise ethical and digital policy
goals.

Implementation Strategy: Pilot with
a Federal Ministry of Education—
Nigerian Supreme Council for Islamic
Affairs partnership, meeting quarterly
to review digital education reforms.

3. Teacher Professional Development:
Design and deliver compulsory
national training modules for 20,000
teachers by 2027, grounded in ta‘lim
(instruction), tarbiyyah (nurturing),
and ta 'dib (ethical discipline).
Implementation  Strategy: Pilot
professional development workshops
at federal colleges of education,
integrating digital pedagogy with case-
based ethical training.

4. Ethical Digital Citizenship
Programmes: Introduce compulsory
digital citizenship programmes in all
secondary schools by 2028, addressing
cyber-ethics, online safety, and
responsible social media use, guided by
values such as amanah (trust) and
ihsan (excellence).

Implementation Strategy: Launch a
pilot initiative in Abuja and Kano,
integrating ethics-focused ICT lessons
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into  existing computer  studies
curricula, followed by a scale-up
evaluation after two years.

5. Policy Monitoring and
Accountability: Develop and adopt
metrics to assess the ethical and social
impact of digital education reforms by
2026, complementing existing
performance indicators on ICT uptake.
Implementation Strategy: Partner
with  the National  Universities
Commission (NUC) and UBEC to
design a Magasid-based assessment
tool for schools and universities,
piloting it in five federal institutions
before nationwide rollout.
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